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What are the Physiological, Soul,
and Spiritual Changes in Youth Today?

by
Betty Staley

| would like to elaborate further orsome thoughts broughty Dr. Michaela
Glockler concerning onef Rudolf Steiner'smostesotericlectures, The HumanHeart."

Not being a scientist or@octor, | would ike to add a teacher’perspective tahis lecture
as well as including particular issues concerning today’s teenagers.

This lecture isinspiring and athe samdime it is agreat pazle. During my forty
years as a Waldorf teacher | have corgthto try to understanghat Rudolf Steiner means
by the etheric and astral bodies.

There are so many different ways to consider these aspects of the human being. Dr.
Glockler described that the astral forces penetrate into the organs until thesohpletely
penetrated them, and this marks the completiqrubkrty. In his talkDPavid Mitchell said
we are nurturing the gestating astrddody from 7 years to 14ears. That image of
pregnancy is a most helpful image. We can take dialde fact that during the nine months
of pregnancythe physicalbody ofthefetus is in gestion along withthe sheaths (of the
etheric and astral bodies and ego.) Wtrenchild isborn, the physicalbody is freed, and
in time the etheric body, astral body and ego will be also.

Around fourteerthe astrabody isfreed andhe egowhich is still in gestation is
freed at about twenty-one years of ajee etheric heart carrigsge imprint ofall the deeds
of humanity. That seems to be similar to Carl Jung's concepeé afollectiveunconscious.
Jung describes that we have acdedhbe historyof humanity inour dreams, in sleep, and
in archetypes of stories and myths. Rudolf Steiner @désaribe that we have access to the
etheric heart in similar ways.

Dr. Gloeckler describedhat the child indth, 5th,and 6th grades needs to see
beauty withintragicimages.When wetell stories hat contain images @ood conquering
evil, of goodness, of kindness, ve#firm the images thathe child carries inhis or her
heart. When we tell biographies in 7th and 8th grades we are showing in the eVdey day
of a human being that there is the capacity to overcome obstacles and that the overcoming is
beautiful. Every story that affirms the overcoming of obstacles gives the child strength.

The child experiences thenodel of thephysical heart from the parents,and in
adolescence the teenager is building the etheric heart.



The astralbody contains everything thdappens irrelationship between myself
and others, between myself and mysatil the tensionthat occurbetweenpeople. In our
astral body we carrthe condensed seed afl of our interpersonal interdéions as well as
all that happened in past lives. When éstralforces completely gnetrate into thergans,
that is the ending of childhood. Now we can say puberty is ovethanel isthe beginning
of adolescence. Thego is carriedhroughthe blood workingbelow the diaphragm in the
metabolic/limb system. It is through our limbs thet meet our destinythe heart becomes
the doorway through which wereatenew karmaThe freeing ofthe astralbody around
fourteen brings a concentrated seed of past kanddhe possibility ofteppinginto future
karma.

After theend ofour lastlife, our ethericbody dissipatesto the ethericsphere of
the universe.Then we experience thetons we maketowards othersoming towards
ourselves. Ordifferent spiritual levels weaneet people withwhom we sharedamily
connections, with whom we shared ideas, with whom we sltamdionvalues. Wewill
probablyall meeteachother agairsince weshare acommonphilosophy as well as being
members of the Michael School. After a periddleansing anéxperiencingvhat it is we
brought to each other, we take on resolves to come to earth again and do beti&e tq
for what we did toothers, to workwith particular people to accqish something
meaningful.

At the cosmic midnighhour weyearn toincarnate agaifor it is only onthe earth
that we can béree. Westart tomake thejourney fromthe spiritualworld to the etheric
world to the physical world. Wepass throughhe planetaryspheres thatve had gone
through onthe journeyupward. Ineachspherethere is a dynamienergy with acertain
quality that we experience as need@dour next life. For eample, if we werdimid and
we needed courage we might have a niaiense experience in the Maphere omaybe
because we need to develagreater conraion with wisdom we wouldhave a more
intense experience in ttf&aturnsphere.lmagine that we are weavirgur astralbody for
the next life - amosaic of heavenlygualities thatthe spiritualworld is making possible
based on what we have done in the previous life.

Thus we fornthe astralbody and this is comtined within the sheathsuntil around
the age of fourteen when it is released. At this taecan begin to liveut ourkarma. We
carry the planetary attitudédsom our journey to earth. Wecan think ofthe planetary
attitude as th@ersonality orcharacter ofidolescence. It is a looful atmosphere ooul
that we express in our interactions with others.

For example, some of our high school students are very inward and they like things
to be exactly the sameay. If we change anything theget verynervous.Thesestudents
give backprecisely what wédnave givenhem inpreviouslessonsbut they struggle with
creativethinking. This would be arexample of a Moomuality. Anotherteenagethad so
much compassiorwhen afriend needed her thathe had difficultygetting herhomework
done. Herpriority was toconsole driend whose dog was run oveWhen this behavior
becomes a pattern it may be an expression of a strong Venus soul attitude.

Eachadolescenthas anindividual expression of aoul attitude, or severalsoul
attitudes. We adultare working with our temperamentspur soul attitudes, and our
intellectual point of view. The complexity of the interaction ofhese qualities in our
thinking, feeling,andwilling are set within a context obur genderbodly constitution,
nationality, and historical perspective. Through all of this our individual ego organization is
going its work.

In addition to the planetarinfluencesaffecting theteenager’spersonality,these
forces alsdnfluence usin the differentstages of our Vies. Inthe first seven years the
influence of the Moomuality, imitation, is amajor factor. Inthe second seven years the
Mercury quality of lightness, flexibility, and healing predominatethin third period, from
fourteen to twenty-one, a strong Venus attitude influences all adolescents to some degree. It
is during thisadolescentime thatyoungpeople exhibitthe Venusquality, being inlove
with love, most strongly. The newly awakened romanticism and the idealizihg wbrld



are examples of the Venugluence. Wenever want to complely lose thisquality as we
age or getynical aboutlove. As we movento adulthoodrom twenty-one to fogt-two,
the Suninfluenceshinesinto thepersonand helps establish balance. THars influence
works on us from forty-two to forty-ninéhe Jupiter influenc&om forty-nine tofifty-six,
and the Saturn influence from fifty-six to sixty-three.

Rudolf Steiner describes that the astral body, sometimes called the star body, has its
origin in the spiritual wordi. The astralbody spans great emotional diancefrom the
furthestrealm of thecosmos wher¢he adolescent imspired bythe greatest ideals to the
lowestrealm ofsensuality. Wecould say the youngsterswith their newly releasedastral
body live in two places—with their feet ihe mud and thelmeads inthe clouds.The same
student who has the highest ideals of satmagplanet can bebsessedvith pornographic
literature.

| taught a sixth grader who was a very pure child with a rich spiritual life. One day |
found a note on thddor thatshe hadwritten. 1 was shocked byhe vulgarity ofit. Yet in
the complexity of awakening puberty she liweithin contradictory aspects ber soul life.
This girl went onthe path to becomeraun althoughshe did notake her final vows. We
have met in her adult years astte hardly remembes®me ofthe things sheelt or said at
that time.

So it is with manyof our highschoolstudents.They live wthin the contradictions
of highestideals andexplorations ofsensuality. If weoverhear a higlschooler saying
something disgusting in @nversation, we high schotdachers have to be so careful not
to fix animage of thestudent whilethe studentmay bedabbling inthe lower element of
life, while is still carrying highdeals. Weneed toleaveopenthe question,Who will the
high school studenbecome? The etheriand astralforces are working, shaping, and
opposing all the time.

Rudolf Steiner describethe battlebetween theetheric forces asthe forces of
growth and vitality and the astralorces ofconsciousnesand differentiationduring the
years leading up to puberty. We might think of the character in the fainvhaleepresents
the growth forces—the giant—who grows beyond the normal size of an aduite @ther
hand, the character of theclever little tailor might representthe astral forces of
consciousnessWhat two strong forcesdo we seeworking in pubety? Growth and
consciousnes<hildren begin to changghysically, beoming taller,rounder,their feet
shootingout, their handsgettinglarger. Oneneverknows whenall this growth will end.
Will the youngster grow tde sevenfeet tall orwill he or sheremain the smallest in the
class? Athe samdime different astraforcesare awakening aghe youngster matures in
different ways in different parts of his or her bodyil#¢ same time. he or she is trying to
differentiate social interactions, bring consciousness to who is "coolvhaods not, and
trying to differentiate himselr herselffrom the parents Differentiationandgrowth are in
constant dynaic interactionjust asthe ethericand astralbodies are is in dynamic
interaction with an awakening soul attitude—in the new personality of the adolescent.

Because of thesehanges, it ismportant thathe high schoolteacher begrepared
and operto experiencghe incoming ninttgrader in anew way, not limited by what the
eighth grade teacher has said about the student in the lower school, or by past behavior. We
need to carry an inner question, "What will this young person become?"

The ego hasthe incrediblework of taking chargeof this dynamic, confusing
struggle that is going on ithe young adolescenOne can observe aspect of this in
attendinghigh schoolbasketball games and noticing that the junia varsity team the
youngstersare gangly, their arms and legseem out ofproportion totheir heads,they
almostfall over themselves their lack of coordination. The ego has npénetrated into
their fingertips and tes. Theseniorvarsity players whoare moreusually seventeeand
eighteenyears all haveachieved impessivegrace andkill. They pivot, pass,maneuver
their backspace, and master their bodsse can sendbeir egohaspenetrated thesense
of movement.



Rudolf Steiner describes thatthre ninthand tenthgradesthe ego isbusytrying to
harmonize the physical bodjne ethericand astrabodies,and there isot alot of energy
or ego surplus to deal wielf-control orself-discipline. Savhen wetell ninth graders to
control themselves, thegon't knowhow to do it. Orthe parentsays, "Whatwere you
thinking when you behaved so thoughtlessly? The reality is that they didn't think.

During theseearly high schoolyears, weneed tobring the world to the students,
set boundaries and structures fréime outside whilethe ego isbusy restructuring these
inner relationships. Iremember a colleague describing tlyaungsters duringhis time
should carry a sign that reads, "Closed for Reconstructibuouing the transitional period
of sixteen-seventeerthe ego is bemming ready and accessibler thinking thatgoes
beyond following rules to evaluatingssessing, and considerisiguations fromhe inside
out. What has begun as outer struetslowly is interalizedand formsinner structure as a
vessel for the incoming ego.

Let ususethese aspectsf adolescent development ¢consider some dahe issues
of adolescenceotlay. Some ofthese weranentioned bythe teachers ahe beginning of
this session or at the Andover conference.

Many of these topicsare part of the third grade curriculiwhen the student is
going throughthe nine year change afidding a new relationship tothe earth. Just as
thoseexperiences helthe child experiencbeing at home on thearth,the high schooler
would benefit from similar experiences ¢gkon an appropriategh schoollevel. Tte third
grade curriculum addresses food, clothiagg shelter asecessities humabpeings had to
learn after being driven out of Paradise.

The first issue has to do wifbod. Food ha®ecomesuch an issue for teenagers.
Food should be matural part of life—weesatbecause we arBungry, weneedstrength,
and we enjoyfood. However,mary young people arerightened offood—theyare so
conscious of what they eat because ofiélae ofall the adlitives and preservatives that are
ready to poison themThey may have lm®mevegetarians ovegans and viewther diets
with suspicion or hostilityFood has écome an issue, yetshouldnever be arissue at
this age. What kind of trustan we havevhen wehave to be concerned about everything
we take into our bodielsecause it could hutts. Theother aspect of thivod issue is the
array of eating disorders adolescents are experiencing.

How can we work in a healing way with foodthre curriculum? Gardening needs
to become so much more a part ofhigh school curriculum growing food and preparing
food In the third grade the children raise food and cook often- why are we not doing that in
high school? The teens are not coming to school having eaten breakfast but with coffee and
perhaps adoughnut. Manydon't have lunch andyet whatever is available. It is not
surprising they are tired or have towd nervous energyl.et us rethik the idea offood
in school fi have a prepared breakfast so the students can start the day in avagaltive
could have a healthy lunch offered, served amicaly preparedable, with enoughime to
eat and have conversation, as well as expressions of gratitude toward the caakssef
someschoolsare alreadydoing this, but itcould be moreexplicitly integratedinto the
curriculum.

Extending the high school consciousniestod could involve studyinthe role of
food inthe world. Why aredifferentkinds of foods used idifferent parts ofthe world?
How doesthat affectthe peopleand theculture? Why is theresuch adiscrepancy of
availability of food? Studentscould study issuesof world hunger andagricultural
resources. Perhaps the students could bedaa and bring to soupkitchens sahat they
were involving their will activity and not simply discussing these issues intellectually.

Another issue forteenagers islothing. Here wecan strengthen thstudents’
relationship tathe craftcurriculum. Inaddition todesigning andsewing costumes;rafts
skills can beused forsocial concernsuch asmaking blanketsand hatsfor homeless
children. High school students can learn how certain kinds of clo@inexghadearound the
world, the prodetion of natural and syhetic fibers, and child labor issues. Crafts,
technology, and social and economic issues would be integrated in such a study.



In addition to food and clothing, athird issue is housebuilding. Strabale
constructionadobebricks making, postand lintel constructionare all skills high school
studentscan learmandusepractically. Inaddition, carpentrywelding, blagksmithing can
be applied to practical objects. Activitiesn include building playground ormpatrticipate in
Habitat for Humanity. Learning plumbing, electricity, androofing all give adolescents
confidence in theirown abilities while developing skills to helpthers. Highschool
students are longing for this.

These three areas, firstroduced irthe thirdgradecurriculum,can be aource of
learning that includegeography, historymathematics,physics, crafts,and cultural
studies.

In addition to working with the curriculum, there areother concerns with
adolescence which need to be addressed.

Teachers all over the countaye concernethatadolescentare not gettingenough
physical exercise due to their hourssitfing in front ofcomputers otelevision or atlesks
in school. Obesity in children is growing concern.Some schools are introducing
movement classes before mésson starts antegrating movement into the mdesson.
More movement needs to be integrated into the main lesson subjects to enhance the thinking
process. Wean nolongerassume studentgewalking or bicycling toschool. Many are
being driven bycar, and therefore theymeed movement to stimulate their clation
Movement activities could include hiking, climbing, circagimming, boating, as well as
spatial dynamics and sports.

Another concern iour highschools isncreasechervousnesslue to thestudents’
focus on media. It won't work ttell high school students ntd usecomputersor watch
television or play computer games. Qask is to intensifythe artistic activities in the
school by doing feweactivities but doing themmore often and witlyreateremphasis on
developing mastery.

Another significantthange inadolescentife has to do wittthe breakdown of the
structure ofthe familyand ofsociety. Studentare verysensitive to these changes and to
the fragility of relationships irthe family. This generation is veraware of whatan go
wrong and thepossibility that, in fact, theycannot count on marriages lasting or parents
continuing to keep a coeation with their children. Particularlyulnerable arghe boys
who lack a model of masculinitthroughtheir father or otheclose relative.The lack of
understanding what it is toe in relationship with aanshows up irthe relationships of
men teachers arfibys. Boys wharebrought up bytheir mothers but have not had the
straightforwardapproach ofthe masculine,can be uncomfortabland resistant tanale
teachers. Much depends the attitude of the sgle mothemwho may want toprotect her
son and try tointervenewith a male teacher’s disciplinaryaction or straightforward
approach. The mothenay want herson to betreated in amore feminineway, excusing
behavioralaggression andhaking ecuses for his lackingf following rules or doing
homework. Of course, many gie mothers do a fineop of involving their sons with
positive male role models. Nevertheless, | am deeply worried about the boys of this student
generation in our society.

A cortrast to the boys isthe strongerattitudes of many of thgirls. Within the
school life they create a bublbé safety in which theyarefor their friends, supporeach
other,and often parerdach otherYet outsidethe school, theyare morerisk-taking than
girls of the past. Many hawefearless attituderavel aroundthe world by themselves, set
ambitious goals which they set out to accomp(asid often do.) Thbubble ofsafety often
includes parents. Many of our youpgople feel they neeo parentheir parents.They are
not sure their parents can be strong adults so they tell them, " It's ok—I know its hard to be
an adulttoday." This isthe legacy 060's. The parentsom the 60's don'twant to hear
about lovingauthorities.They resistanything thatsmacks ofbeing anauthority. Many
struggle with the meaning of being an adult.

Ever sincethe sixtiestherehasbeen doosening ofthe etheridbody. Many young
people haveut-of-body experienced hey have more trouble gettigyounded. As the



society became more materialistic, the desitgreak througho the spiritualworld became
intensified, often throughdrugs. May young people withlearning problemsare more
loosely incarnatedand have trouble beindully presentin their studies. Talk of
reincarnation and angels is more comnaaay, even on the televisioand in themovies.
At the sameime, manyare crossing boundaries—boundarielsetween appropriate and
inappropriate sexual activity, boundaries betwadolescent and adutipundariedbetween
student and teacheflhe old separation between generationslass formed today as
teenagers feel they are equal to adults. They like and respectveldloilése "walking their
talk.” They want adults to be real, genuine, beonsistentand notsay onething and do
another.

Are we walking our talk? Whaian we dao supportthese changes adolescents are
experiencing? We need to become more a pasupfocal community Ouryoung people
want to take responsibility. Of course they make mistakesdand accomplisteverything
they are given, but they have to take responsibility for their actions and learn through that.

We teachers are challenged involve thestudentsmore fully in the learning
processAre we doing too meh work for them? Are hey beingspoon-fedthe material?
What role do tey have? Howconsciousare we as tovhat each sbject offers the
adolescent’s development. How opmne wewith our colleagues to dialogue about these
issues?

Spiritual changegan beseen inthe sweeping away o#ll old religions. Many
studentsare agaist oldreligions. They hear the wals and gethives. They wantto go
behindthe traditions of religionto the universal, tothe spiritual inall people, ofevery
color, genderand ethnicity. They havakind of antenna thabristles at sdarianism or
dogma. Instead, they have a Michaelic consciousness in whiclertitapace theibrothers
and sisters all over the world, and at the same time they often feel the loneliness of being an
individual. They wantindividuality but feel the emptiness ofit. All the time they are
watching with open eyes and looking at us. Who is this adult? Are those yellow notes from
the last time that persdaught thisclass? Ighe teacheshapingthe class tomeetwho we
are? High school students yearn to meet people who take life seriously and are authentic.

Two of the many inspiratinal situations that occurretlis yearin one Waldorf
schoolfollow. A grandparent of a studemwho was aetireddoctorbecameaware that in
SoutheasAsia therewere high numbers dmputes fromthe war whoseonly means of
getting aroundvas tolie down ona boardmounted on rolleskates anghush themselves
around by steering theoard. Thegrandfather thought about thed collaboratedwvith an
engineer and developedrachine thatould makeprosthetics verynexpensivelyusing all
local materials in Vietnam, in Cambodia and Laos. A computer mounted on a tuszdis
to design the prosthesis so thataanmputee can hawan artificialimb made ina couple of
days for a nmimal cost. This technology andhe low cost has changedthousands of
people'slives in remarkableways. Thehigh school students were so touched by this
example of a person who carries ideals into practical work .

Another moving example occurred through a contact Irhade. | wasstranded in
Los Angdes and since my flight had been cancelletyals upgradedo first class. The
gentlemanwvho became my seat-mateas anAfrican-Americangeneral. Wealkedall the
way to ourdestination and kept in touchfterwards. After the first three weeks of
symptomatologydiscussingcontemporaryissues of class andrace | faxed this general
askinghim to comespeak with my welfth gradeclass.One of the movingstories he
recounted to thelass involvedeingshot down inViethamalong withhis co-pilot of the
helicopter. As the two men survived for a long time in the jungle, they had to pereatriate
other’s minds andome totrust eachother implicitly. This was particularly difficult since
he was African-Americanand his o-pilot’'s family was connectedwith the KKK. He
described being put back in toueith his co-pilot some yearsifter theyhad been rescued
from the jungle and the continuation of their relationship.

He also told abougrowing up poor inAlabamaduring the 40's and going tdive
with his gandparentsn Mississippi. Hehad beerexcited byseeing a fiin about West



Point anddecided hewould excel at mathand science irorder to gainadmission. He
accomplishedhis goal but could noget a whitecongressman to reconemd him. He
eventually madéis wayinto thearmy. Hetold them heoftentalked tostudents ininner
cities and tells hem it doesn’'t do anygood to blame others for one’s own lack of
accomplishmentOur high school studentsere listeningntently to his recounting of his
experiences. They asked him questions about 9/11 and he was very honest with them about
his feelingsabout homeland securignd abouthe army ingeneral.Oneboy in the class
who was very anti-American said afterwards that this was the first moment he was proud to
be an American. | araure many of younave your own storiesabout adultsvho "walk
their talk."

In the high schoolve have aspecialtask withour students. Tdnclassteacher has
the task of beinghe gardeneof the soul, tilling the soul with rhythm andmusic to refine
the gestating astrélody. The elementangschool teacherguidesthe childrenwith loving
authority while theyare building the ethericheart. Highschool teachers have a very
different task. Adolescents anaderthe influence of Venus and are a listening ear to the
world. The high school teacher has to halistaning heart so théihe adult’shearttouches
the student’s heartMany high schoolstudentstoday are asking the Parzivalquestion,
“What ails thee?” of theadults intheir lives. Weadults need t@rovide guidance without
judgment for our students. Our wardevelop weight inways wecan scarcelymagine. |
will cite two examples out of mpwn teachingexperience. I'msure youcan addyour
own.

A girl cameinto theschool inthe tenthgradefrom a troubledhome. Shehad no
idea ofappropriatedressand oftencame toschool dressed lika "hooker.” Shehad few
academic skills and often didn’t fsh her work. | ted to encourage her amdhs very sad
when she disappeared after a fmwnths. Herfamily didn’t keep any connectiowith the
school so we didn’t know what had happened. Alnerstyears later sherote me a letter.
She said she had run away to San Franciscdiaton thestreets,cleaning houses to
earn money. Sherote, "l wasscrubbing anarblestaircase in a very fandyouse,and |
heard youroice saying“Sarah, youcan dobetter.” Sol got up, threw outthe bucket of
water andleft that houseand enrolled in CommunityCollege. | never forgot what we
learned abouthe history of art so Ithen went toltaly, and you'll neverbelieveit, my
professor, with whom | had an affair, was named Michelangelo.” Since then stenteas
back toSacramento, settledbwn, has damily and isdoing well. We have no idea how
powerful our words can be for a student.

A boy came to the Waldorf school in the seventh grade. | tooktbgetass and in
came eight new boys. This often happens when a the new teacher comes to a class. He was
a talentedboy, arisk taker,and idealist, anche has lecome asuccessfulindustrial
designerWhen heleft twelfth grade hewvanted toexperience thavorld so he took his
guitar and went to New York. When he arrivedret airportsomeonecame up to him and
said, "l see you are a musician. Come and jam wusth So he ngely followed, and then
discovered he haldeen taken in byhe Moonies.Theywouldn't let him outof a fenced
compound, and they stad brainwashindnim. His parentdhiad noidea where hewas. In
the brainwashing he was told what he coutshr, what he couldake off andwhen. On a
warm sunny day this California boy wantedake off hishirt and enjoythe warmth. The
woman he was with told him he could not take his shirt off. About algt=arhedescribed
to me tha when sheorbadehim to removehis shirt, heheard my voicdrom one of our
classes sagg, "Always rememberyou are free inyour thinking." Hesaid it was so
strange because he heard thesevoices athe samdime. The morethe womanrepeated
her instructions, the more he heard myvords countering them. He fought the
programming and eventually made his way over the fence.

Although we teachers do a lot taflking, wedon't oftenget to hear theesults of
our words. These two examples are jusha situations where wals spoken ineveryday
situations became meaningful to some students.



To conclude, students today do mednt to be considered lower thtre teachers.
They wish to co-create and make Waldorf education even more effective thabeemasA
group of seniors put tegher Ninety-five Theses(shades ofMartin Luther) organized
according to differentategories including: SomEruths, Startingthe Day Right, Teaches,
Attitudes, Policies an®@rograms)cing on theCake,AcademicsFreshman Year, Senior
Year, Colege Preparationand LastThoughts.These included theisuggestionssome
very constructive irgeneral, and othermoreaimed atspecificsituations. A few oftheir
Last Thoughtsincluded: "Ideally Waldorf education tries &xpose us tanany different
perspectives andpinions,which iscrucial to agood education. e school shouldstrive
to cultivate this ideal.

Continue to involvestudents inevery aspect of theschool. They probably have
some creative solutions.

Students and faculty (the College of Teachshg)uldmeetregularly (atleast once
per semester.)

One of themostimportant teachings in Waldorf echtionis encouragingstudents
to think on their own and not fit us into the norms of society.af¢etaught tauestion the
world around us. So why do teachers take it personally when we question them?

It is vitally important tlat thewhole school continues questioning its methods and
not become dogmatic in its ways.

Without letting go of theessence of Waldodducation, webelieve that theschool
must keep evolving androwing asthe world we Ive in changes so that the education
remains real and full of life instead of getting stuck in traditions.

If you readall theway throughthe first ninety-four, thank you for your interest.
We tried to truthfully and constructively present what we habv&erved ovethe past four
years at thischool. Weare gratefufor everythingthe school agjiven us. Perhapghese
suggestions will benefit the students and teachers who come after us."

In this document the studentsshow hat theywish to createwith us in working
together to impve Waldorfeducation.They arelonging for this possibility. | hope this
conference will offer many ideas for this.

We high schoolteachersare working on our Spirit-Self aswe cultivate the
incoming ego of our adolescent students. We have much work tongeetthe talents and
dreams of this generation of students.

In this spirit Iwill close withthe Rose Crossneditationfor the morning given by
Rudolf Steiner.

"Wisdom in the Spirit Love in the Soul.
Strength in the Will.

These shall guide me.

These shall hold me.

In them | trust.

To them | devote my life.”

[0 Members of the Waldorf High School Project core group teaitedthis article and the
speaker has reviewed it, howeveiisitonsidered to be in drafibrmat lackinga complete
edit. It is provided so that AWSNA schools can make use of the content.

— David Mitchell
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