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Introduction

It was as if | stood out there where sky and sea do meet

And then a wave | did become as | moved forward on my feet.

| took a breath and arched my back and felt my body swell;

I had become a bigger wave and would get bigger | could tell.

| gently rolled towards the beach, a crest of foam | wore;

The breath | held | now exhaled as | approached the shore.

| gave the beach the foam | wore and gently slid away

To gather more strength from sky and sea for another wave today.
So | took a breath and arched my arms and felt my body swell;

I will become a bigger wave, much bigger | can tell.

— Mercedes Anderson, age 75
on her first eurythmy lesson

A unique feature of Waldorf education is that it addresses the
whole being of the student. Whereas public education places strong
emphasis on intellectual growth, and gives some attention to artistic
and/or social aspects of the students, Waldorf pedagogy values espe-
cially the ability “to get things done,” the volitional or will capacities,
as well as the fostering of cooperative activity. The fundamental need
for active learning is consciously nurtured in the Waldorf classroom.
The Waldorf school child has daily opportunities to learn by using her
whole body through eurythmy, painting, singing, and many other group
activities. Learning with movement brings joy, confidence, and success,
and it helps greatly to educate the whole child, especially the growing
will forces.

A question often asked in Waldorf circles centers on the importance
of eurythmy (and other active learning) in the high school curriculum.
Are activities, especially eurythmy, given the attention they deserve at
the secondary level? Do high school students need only to grapple with
information and concepts or should they also be active and physically
engaged in their learning?
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This book focuses on these questions, addressing the part kinesthetic
learning can play in high school education, and the often-asked question
as to the importance of the arts, in general, and eurythmy, in particular,
will be addressed. Is eurythmy important? And if so, why? And what are
the implications of research in planning our curriculum and schedules? To
answer these questions we will move from the whole to the parts, seeing
what can be done to integrate movement into curricula and how this
fosters understanding and a love of learning.

The high school eurythmy class is a place where the emerging human
being is central to all the activity. Gone are the desks, books, tests, instru-
ments—all the externals necessary in other subjects. In the eurythmy
class the student learns through her experiences and perceptions alone.
For these to be motivating and positive the eurythmy class must be filled
with life, humor, warmth and discipline—all arising from the teacher and
students alike. Eurythmy is a highly interrelated and integrating activity.
Not only are the students “harmonized” (integrating thinking, feeling
and willing), but also the students and the teacher are engaged in social
activity and relationship. Eurythmy is social in the everyday sense, but,
further, it is based on the universal or archetypal human being. Thus
there is a conversation between microcosm and macrocosm. In eurythmy
there is the added dimension of growth into our deeper nature and the
possibility of becoming more human.

Is it essential for the high school students to study eurythmy?
| respond with a resounding “Yes!” However, there are many Waldorf
high schools that do not have eurythmy in the schedule, and those that
require weekly eurythmy classes are few. Various reasons are given for
this: too many students who are difficult to teach at that age; rebellious
ones in the ranks who feel they have been doing eurythmy since they
were “babies”; the high school schedule is overburdened by academic
requirements; and “eurythmy won’t get you into college.” Furthermore
the thirteen- to fourteen-year-old student has crossed a developmental
divide and now his or her own choice is essential for creative and artistic
growth.' If the teacher does not cultivate creativity and expression, the
student soon feels disaffected and can bring a negative attitude into the
class.
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By way of introducing the matters raised in this book, | have chosen
autobiographical accounts, since my teaching career has given me ample
opportunity to explore these questions. | share them as illustrations
and trust that readers will find value in the various examples | have
chosen. Many basic principles have been shown in life experience, as well
as through contemporary research, to be valid and worthy of serious
consideration.

Eurythmy began for me in high school with Sabina Nordoff at High
Mowing School in New Hampshire. Loving eurythmy in her classes was
the basis for my becoming a eurythmist. There was a very strong invest-
ment in the arts at the school, in painting, pottery, eurythmy and music,
weaving and other activities, so much so that there was no question that
each student would be active in one or another of the arts. The entire
school culture supported the arts and they were its strength. Admiration
for each other’s talents and accomplishments was a strong tie between
the students, and it helped to give us all a feeling of belonging.

When | began to teach high school eurythmy at the Waldorf School
of Garden City, | drew on the inspirational teaching of Sabina, as well as
my other teachers, Danilla Rettig and several senior class teachers at the
school. At that time, the faculty was evaluating the eurythmy program
and was inclined to phase in other activities such as dancing, mime and
improvisation. Knowing how powerful eurythmy had been for me in high
school, | proposed that we have it year long—twice a week and in every
high school class. This suggestion was adopted and eurythmy became a
rhythmical experience in the school curriculum.

Other colleagues gave wonderful support to the program and to my
learning to teach: Joann Karp, Jeanette Resnick, and llse Kolbuszowski
brought a wealth of artistic and therapeutic knowledge to the work.
We experimented with different combinations of classes to find what
seemed to work best.We tried blocks for the upper grades, which gave
a consolidated effect to the work. But with these, there came a pressure
for performances to be given within a short span of time.What worked
best was a twice-weekly rhythm.

One year when | could not teach, the high school had no eurythmy.
Soon into the year the students told me they sorely missed eurythmy
and felt “they couldn’t breathe.” This echoed a remark Else Klink had
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once made during a eurythmy practice in Stuttgart: “Never forget that
eurythmy is the breath of the school. Have them do the simple, basic
forms over and over.This is what they need.”

I was lucky to come to a school that had the essentials for a
successful program: faculty and administrative support that took the
form of honoring eurythmy and giving me the freedom to develop what
| thought would work.There were also many fine teachers whom | could
observe and have the joy of working with, in particular, Suzanne Berlin
and George Rose. | learned all | could learn by observing and emulating
these masters. Also supporting the eurythmy program were Anne
Charles, Beth Scherer, and Elizabeth Lombardi, class teachers with whom
| worked collaboratively, creating plays and performances integrated into
their main lessons.

It was from this apprenticeship that | developed the methods for
working with high school students that you will read about in this book.
| found that the more | worked with the principles of eurythmy, Steiner’s
suggestions,and theWaldorf curriculum,the more the students responded
and found eurythmy to be meaningful and refreshing. Eurythmy touched
their feeling life, made sense, and gave them a marvelous way to express
themselves. Students often remarked how wonderful their classmates
looked while doing eurythmy!

This book is an effort to address the challenge of being able to teach
with a positive approach. New teachers of all subjects need resources for
ways to bring artistic elements into their classes, and they may find the
selection of poems and suggestions just the thing needed for moments
of inspiration. Much is presented in a conversational style,and | invite the
interested reader to respond with a phone call or e-mail should he or
she wish to discuss further any of the points.

Renewal is a necessity after even a few years of teaching. Mine has
come through several avenues. Molly von Heider’s books, Come Unto
These Yellow Sands and And Then Take Hands, have been a God-send for
me. And they can provide for teachers a wonderful resource. Molly’s
courses were filled with her extraordinary vitality, and the books are a
living echo of that work. | had the opportunity to collaborate with her
in the pedagogical course at Emerson College (England) over a period of
nine years,and | was constantly finding new ways of working and sources
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of inspiration by seeing Molly’s classes with students of many different
nationalities and life circumstances. Molly had one course for the teachers
in training at Emerson, another for the biodynamic farmers, one for the
musicians, and yet another for the eurythmists, and so on. Each had its
own character and curriculum.Thus | witnessed the great scope and flex-
ibility inherent in eurythmy. And this is a door through which we all can
pass! Working with Molly and having her as a mentor opened new vistas,
and | live with the light and inspiration of those classes.

Another purpose of this book is to share specific exercises from
Molly and other fine teachers | have met: Willi Voldyck, Hanna Kress,
Renate Kraus to mention but a few. | am deeply indebted to each of
them. This book is also the result of many things | have learned from
eurythmy teachers | have mentored and evaluated. As Molly often said:
“Why didn’t | think of that?” By watching others we learn. Also, the few
discoveries | have made in my own work came in the classroom while the
students, and | were engaged in doing eurythmy. The best ideas seemed
to just come “out of the air” It was often a student’s remark or idea that
opened the way to a new approach.

Steiner once remarked (I paraphrase) that if you want to work with
adolescents, you must be prepared to talk a lot. This book is intended
as part of an ongoing conversation about teaching eurythmy to adoles-
cents. It is a survival guide for the eurythmy teacher, written in hopes
that eurythmy in the high school grows ever stronger and healthier. It is
an exploration of the need for movement in many forms for integrated
learning.

Why write such a book? | write out of gratitude that life has given
me the work of teaching eurythmy. It has brought me friendships and
mentors, and a countless number of relationships with students who
have enriched my life. It has brought me a life that is filled with creativity
and hope.There is little | can do to repay this debt, other than to pass on
the pearls of wisdom and experiences that have been given to me. And
it is my hope to inspire and motivate teachers to work with movement
in all subjects with all ages of students.The concrete examples of how to
do this are but the “tip of an iceberg”—a never-ending path that brings
renewal and strength to teaching, where students and teachers engage in
movement and creative learning together.






Part I:
EURYTHMY IN THE HIGH SCHOOL

oo et of Dl

The following chapters of this book focus on the high school classes
9 through 12.In the United States the students are often referred to as
freshmen, sophomores, juniors, and seniors, and | will do so as well as
calling them “grade 9,” and so on. These grades are distinct kingdoms
because the changes in the adolescent are so great and striking. Here is a
thumbnail sketch of the changes the student experiences.

The Ninth Grader

The ninth grader is indeed a “fresh man,” newly minted in his rela-
tionship to himself and the world. He is both new to the world and to
his self, full of ideas and creativity, somewhat rough, like green wood, still
bendable, impressionable, at risk, and original. In many cultures the youth
would experience a rite of passage and afterwards be treated as adults.
Even though we do not expect them to carry the responsibilities of an
adult, they often show signs of both maturity and childhood. As teachers
we are there to help them put the building blocks of life in place.

The ninth grader is thus freed from the authority of the lower grades
class teacher relationship and finds the many specialist teachers in the
high school a welcome change. Their learning now is based on interest
and love of the disciplines. Their work is their responsibility and they
begin to mold their own futures by what they do—or not do—in their
pursuit of interests, friends and activities.

The deeds of the ninth grader are his responsibility and define the
next steps in his life. At the same time, the students have to reform their
relationship to a world that may seem far away and uncaring. A most
helpful approach is to turn their attention to the world and guide them to
practice observation using their senses.The questions for them are: VWhat

13
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do | see, hear, smell, taste? What did you say? What happened? Where!?
When!? The work is straightforward, enriched with artistic presentations
and planning, but not self-involved or delving into the “deeper meanings.”
They often say they learned nothing in the lower school, but this is just an
example of how they are crafting a new relationship to their memories,
knowledge and the world. They now must learn to ask questions, to think
about what they are learning and whether it makes sense to them.They
need to create their own forms in eurythmy and to work collaboratively
in creative efforts with their classmates. They need grounding in the
essentials which they will later elaborate on and deepen.

In eurythmy class this means one must encourage them to ask
questions. If they feel awkward in eurythmy, that somehow they are not
“doing it right,” one may suggest that, just as an athlete feels how effort-
less and smooth his motions are when he masters them, so it is with
eurythmy. By asking questions the students can overcome any discomfort
or awkwardness with a teacher’s help.

Often the eurythmist feels defensive about such questions, but
one must realize that the student is entering the age of critical thinking
and discernment; she must have some understanding of her work or
it remains in the stage of imitation or even worse, on authority. The
student must be engaged and motivated from within, finding the work
interesting, refreshing and satisfying from her own point of view.

The Tenth Grader

The tenth grade, the sophomore year, is a new plateau and opens
vistas from the present to the past. The word sophomore comes from the
Greek, sophos, wise, and mores, foolish, an apt description of the tenth
grader. The students now know their way around the high school and
think that it is going to take forever to graduate. They are continuing
the development of their academic skills, able to attend to the question
beyond “What” to “Why.” Rudolf Steiner reminds us that before the age
of thirteen or fourteen, the child cannot have a true sense of cause and
effect. The sophomore is fifteen and can now consider history as having
effects: science, math. Ancient history and the history of the English
language take them on a journey that reminds them of their own history
and unfolds for them the causes behind their present.
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The “mores” aspect, foolishness, is also part of this picture. Their
studies of Dante, the medieval tales with strong contrasts, the polarities
in qualities of the elements in chemistry all show the student that he can
hold two differing thoughts at the same time and is thus able to find a
new level of meaning in his work.

In the earlier part of the year, the girls are still more developed
physically than the boys. Usually the boys begin to grow after the winter
break. (I am convinced they sleep a lot over the vacation and this enables
growth.) Once a boy has begun his growth spurt, he will often be very
tired in school, sleepy and not as focused. It is good to keep this in mind
and give allowance for this, but not confuse it with results of excesses
or lack of good habits. Most of his work is going into growing; he may
even be depressed. (This is a time when the boys are especially at risk for
substance abuse, and extra attention from the adults is important.)

Their studies of geometry and chemistry are of great importance in
grade ten. Both subjects reestablish that there is an order and harmony
in the universe. (The high school student can often forget this in the
overwhelm of media hype of today’s world.) This can be reinforced in
eurythmy and, again, integration of experience can happen in a way that
builds a new and stronger vessel in the student.

The Eleventh Grader

The eleventh grader is often called a “junior” He is related to the
“senior” of the next year and is now on a level with them in some ways.
The boys are tall and gangly, good athletes and academically as able as the
girls. Both boys and girls have overcome the bodily heaviness that showed
itself in the first two years. Boys have emerged from the withdrawn state
of earlier years and begin to show their leadership potential and intellec-
tual abilities. Both sexes have achieved a rare balance (seen once before
in the fifth grade “Greek period”). They are incredibly able in all aspects
of their work.They can weave together many levels of thought and expe-
rience.They can keep ideas in motion or stillness.

The question for this class is “How.” How did this come about? How
does this contrast with that? How does this affect that? The students
are able to analyze, characterize, and hold a question until they find the
meaning in it. They have a balance between the perception of their inner
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being and the outer world.They are capable of a balance both socially and
emotionally. They are often the leaders of community service projects.
This is the time when they can do their most inspired and artistic work.

The needs of the future begin to intrude at this time, and anxiety
about colleges begins to crop up in their behavior. This will blossom at
the end of the year and begin to affect their work in grade twelve. It is
important to bring their work forward in grade eleven, because grade
twelve will be very different.

The Twelfth Grader

The twelfth grade is often called the “senior” class, acknowledging
that the students are at the highest rank in the school. It carries the tone
that they have achieved a mastery of their experiences at the school.
They look and usually act like young adults, so much so that on college
trips they can easily be mistaken for college students.

Physically they are well on their way to how they will be as adults.
Brain development shows the refining of cognitive skills: with “whole
mind/body processing, social interaction, future planning and playing with
new ideas and possibilities.”

The task for the twelfth grader is to find how she is “membered” into
the whole.” The individual now finds his or her place in the whole of the
class, society, the world, history and the universe.This is the beginning of
the visible path of the student’s personal biography (which began invisibly
at the age of thirteen to fourteen). The students needs to choose their
next school and teachers, the direction of their interests, and prepare
their way with applications and visits to colleges. All this precipitates an
“identity crisis,” which can be supported with an openness and genuine
consideration of their questions and rebellious acts. The new adults are
coming forth.These persons are now very recognizable. They have inter-
nalized (hopefully) what they have learned and now are usually able to
work from within, forming decisions and separating themselves from the
“pack” in a healthy way.

It is easy for the senior to fall back from this challenge and exhibit
“senioritis” or unruly, uncooperative, antisocial or other self-destructive
behaviors. It is important to keep in mind that these are symptoms of a
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deep anxiety over the next steps that they must take and to keep the
goal visible for them.

Work in all subjects should be manageable and finite. The zodiac
forms in eurythmy bring the students into the scope of the universe and
give them a way to envision their part in it. It is a quintessential experi-
ence of the senior year and is balanced by the EVOE.The former show
the individual as a microcosm in the macrocosm; the latter as a human
being in social interaction with self, neighbor, group, and the universe.

If nothing else is done in eurythmy during the senior year, it is
my opinion that these are absolutely essential. They cut through all
the anxiety and stress and give the student an experience of the self
in connection with the world and others. This is another major devel-
opmental step. Without these, in my opinion, one has not a complete
Waldorf educational experience.

A Note

In reviewing the essentials of the high schooler’s developmental path,
it is always a question as to what happens when students partake of
mind-altering substances (including alcohol). The normal developmental
stages do not seem to manifest, a situation that needs to be addressed.
Research has shown that whenever a student has quit school, his
emotional and intellectual development is arrested at the age when he
left. Similar results occur with substance abuse, although it has been more
difficult to evaluate.The student using drugs waits at the door of his next
challenge. (Perhaps he uses substance to delay his forward progress.)
Close observation of behaviors will point the way to help the student.
Ignoring or circumventing an encounter will undermine the lifelong
health-giving effects of a sound education and make it nearly impossible
for them to experience the real but more ephemeral experiences in
eurythmy and the arts.



Grade Nine

May you have the strength of eagles’ wings,
The faith and courage to fly to new heights,
And the wisdom of the universe to carry you there.

— Native American blessing

The ninth grade follows the eighth as both a coda to the whole
experience of the lower grades and a new beginning in the upper grades.
The curriculum repeats itself but is brought now in a deeper and more
reflective way, as the students embark on a new part of their journey
on a path of true thinking. The various subjects now have an immediacy
and direct relationship to the students’ lives. The supports of childhood
fall away as their studies through the sciences and the arts lead to an
understanding of the outer world.

On the opening day of school, one ninth grade class lingered outside
the high school steps long after the bell had rung, not even going up to
the doors. Finally, an advisor had to go out and accompany them into
the building. This is a picture of how they felt, how they needed a guide
to bring them into the next phase of their lives. The young person faces
life and school as an individual for the first time and can be, and often is,
overwhelmed by upheavals of adolescence and the demands of school
and parents. The teacher is the guide who empowers the student and
shows the steps to take.

The eurythmy class is also a place for a new beginning. Often
the attitude of the students is: “l have been doing this since | was a
baby. Why must | continue?” There must be a clear and new beginning,
stressing that whether they love eurythmy or not, it is now different.
They must no longer just DO as the teacher instructs, but they need to
KNOW the what, when and why of certain forms, gestures and patterns.
Their own likes and dislikes, questions and interests are important to the
learning. The eurythmy lesson is now a guided experience that includes
the responses and creativity of the students.

18
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The key that guides the eurythmy teacher is twofold: the curriculum
and the developing student.The eurythmy teacher may see the eurythmy
forms as her curriculum, but curriculum is for all teachers. Every subject
can be expressed in word and in movement. Inspiration for teaching
comes when one crosses the disciplines, for example, polarities in
chemistry become “Fire and Ice” in eurythmy. Each topic can be raised to
an artistic level, allowing the students to live into the subjects. One boy
said, when reflecting on our ancient history and eurythmy block,“l could
sit and listen because | knew we were going to be moving it in eurythmy
the second half of the class... It gives me a feeling for the time.”

The material we choose for eurythmy needs to be selected economi-
cally, for the topics are studied in detail in the academic courses. One can
choose a symptomatic moment or a principle and bring it into eurythmy.
Examples of these are given later for each grade level.

The key to working with the adolescent is also twofold: first, to
recognize and acknowledge that they are now real individuals standing
before you—even though you will work with them as a group; secondly,
to loosen the grasp on the lesson. For example, ask the students what
they would do to this music or that poem, then develop these ideas
in collaboration. The composition is made through infusing the ideas
provided by the students with the principles of eurythmy provided by the
teacher. The students engage themselves wholeheartedly in this activity
and learn quickly and effortlessly. The lesson becomes a breathing experi-
ence between presenting new principles and encouraging/supporting the
students to bring their own imaginations to bear within the context you
have offered. If we are at a loss as to what is the appropriate thing to
work on, the students will always give us the answer as to where the
journey must go.

Themes of the Ninth Grade

The ninth grader faces the world from the center of her being
looking outward. There is a space between her self and the world. Her
inner life is powerful and tends to hold her attention. Feelings ebb and
flow. She is in a world of polarities: she feels the weight of her growing
limbs and the weight of the problems of the world, but she does not yet
have the capacities to deal with them. By asking the right questions, we
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help the ninth grader to begin to look out into the world and see its
content in a balanced way.

A healing question for the ninth grader is:“What is going on here?”
What are we seeing, hearing, doing, or touching? The polarities of
existence, comedy and tragedy, should be present in every class. Molly
von Heider said, “They should be moved from tears to laughter in every
class”

The student should be helped to see and hear what is going on
in the music or the choreography or the poetry. The basic elements
of movement are reestablished—contraction and expansion of space,
straight and curved lines, movements forward and backward, weight
and levity, group and geometrical forms, the gestures for the vowels and
consonants—until they flow easily. Rod exercises are very important
for focusing their eyes and “waking up” their hands. Throwing the rods
brings them directly into partnerships with their peers and results in the
beautiful gifts of dexterity and harmonious group interaction.

In other words, the elements of eurythmy must be learned anew.
The “building blocks of the universe,” straight and curved lines, are
reintroduced, and the students move them with crystal clear forms.The
vowel and consonant gestures may be quite hazy in the students’ minds
and need to be revisited on a conscious level. Poems that have meaning
for them inspire them to move and create. A favorite has been the
melancholy poem “Buffalo Dusk” by Carl Sandburg.?

Buffalo Dusk

The buffaloes are gone.

And those who saw the buffaloes are gone.

Those who saw the buffaloes by thousands

And how they pawed the prairie sod into dust with their hoofs,
Their great heads down pawing on in a great pageant of dusk,
Those who saw the buffaloes are gone.

And the buffaloes are gone.

The form below demonstrates a passive descent from upstage to
downstage, with movement only on the verbs, and strong gestures in
standing. Once this simple form is learned by the whole group, it can be
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performed as a canon using the image that each group is a “tribe” moving
through vast distances of space and time.

Each group begins the same form on each line, gently descending
the stage. Although it is a sad poem, the mood needs to be felt and then
dispelled by telling them that there is a resurgence in the buffalo popula-
tion on the prairies today. Never leave without re-establishing the mood
of hope.The ninth graders need to express the melancholy mood more
than we might expect; they will sustain this mood and fill the gestures
easily, but they need to emerge in a lighter, positive mood.Their academic
and other artistic studies in the main lesson follow this same theme, e.g.
comedy and tragedy, black and white drawing.

PLATE |
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The ninth grade curriculum gives many possibilities for imaginative
work in eurythmy. | have had the good fortune to teach American litera-
ture and combine it with eurythmy as the active part of the lesson. Since
it takes time to develop a piece in eurythmy, we choose only a few poems,
or a story, so that the eurythmy work is balanced with the academic
study. The American poets—Frost, Dickinson, Sandburg, Plath, Oliver and
others—suit the mood of the ninth grader, with themes and language
easily accessible. There are also great speeches by Native American chief-
tains and legends from various tribes from which to choose. Below is
an Iroquois creation legend well-suited for a whole class. It is a picture
of the descent of the human being into day-waking consciousness and
mirrors the change of consciousness taking place in the ninth grader.

Iroquois Creation Legend*

Way beyond the earth, a part of the Osage lived in the sky. They
wanted to know where they came from, so they went to the Sun. He
told them that they were his children. Then they wandered still farther
and came to the Moon. She told them that she gave birth to them and
that the Sun was their father. She said that they must leave the sky and
go down to live on Earth. They obeyed, but found the Earth covered
with water. They could not return to their home in the sky, so they wept
and called out, but no answer came from anywhere. They floated about
in the air, seeking for help from some god, but they found none.

The animals were with them, and of these the Elk inspired all
creatures with confidence because he was the finest and the most
stately. The Osage appealed to the Elk for help, and so he dropped
into the water and began to sink. Then he called to the winds, and they
came from all quarters and blew until the waters went upward in mist.

At first only rocks were exposed, and the people traveled on the
rocky places that produced no plant to eat. Then the waters began to
go down until the soft earth was exposed. When this happened, the Elk
in his joy rolled over and over, and all his loose hairs clung to the soil.
The hairs grew, and from them sprang beans, corn, potatoes, and wild
turnips, and then all the grasses and trees.

Ninth graders also need comedy. | once had a class that resisted my
every thought in eurythmy, but sprang into life when given Mr. Pickwick
on the Ice by Charles Dickens. Not only did one of the leading boys
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(who had been a very unhappy camper previous to this) offer to write
a script for it, but the whole class costumed themselves and invented an
ice-skating mime that was based on the sound gestures. They performed
their work at a winter assembly, and it was greatly enjoyed by the whole
school.

There are many sources for humor, from American tall tales such
as the Paul Bunyan stories and James Thurber’s short stories to Michael
Burton’s small volume of Humorous Poems for Eurythmy.

Song of a Washing Machine on “Regular Wash” Cycle®
(excerpt)
by Michael Hedley Burton

Around we go. Around we go.

All in together and to and fro.

Your socks, your pants, your dark-blue shirt
Tumbling around with your auntie’s skirt.
Around they go. Around they go.

All in together to and fro.

Around they go. Around they go.

All in together to and fro.

The suds are white. The water gray.
Jackets and sheets will be clean today.

A handkerchief is in a knot.

The tablecloth sniggers—it must be a plot.
And then it tries a shirt to smother.

One sock is worried it can’t find the other.
Around we go. Around we go.

All in together to and fro.

(Around we go. Around we go.

All in together...)

The choreography can be simple in-winding and out-winding spirals with
reversals. By involving the students in the choices of the patterns, the
class is introduced to the process of making choreography. Proceed line
by line, letting them choose an appropriate form for each.
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The Ocean’s Ordeal - | ¢

The Ocean once could not get comfy,
“Zounds!” he said. “This bed is lumphy!
I will soon get very grumfy

If this pain goes on!”

The fishes called a delegation.
Fish of every creed and nation
Soon had sworn to bring salvation,
“The pain will soon be gone.”

Well, they thought and thought for days.
Not one new thought could they raise.
When their vow they did not keep,

The Ocean cried himself to sleep.

The Ocean still cannot get comfy
Still his bed is far too lumpfy.
Every year he gets more grumfy.

— Michael Burton

Native American voices speak to the students. One poem particu-

larly apt for work with the vowels and the five-pointed star comes from

the Inuit.

Song of the Mountains’

We are the stars that sing.

We sing with our light.

We are the birds of fire.

We fly across the heaven.

Our light is a star.

Among us are three hunters
Who chase a bear.

There never was a time

When they were not hunting.
We look down on the mountains.
This is the Song of the Mountains.

Nature poems are also important. Ninth graders care about the

environment and need to find a connection with the world of nature.



GRrADE NINE 25

PLATE 2

Molly von Heider said, “All nature poetry can be done on the circle with
contraction and expansion forms.” The students can make up the forms
by listening to the poem a line at a time and deciding whether it expands
or contracts. By introducing in-winding or out-winding spirals, curves to
the right or left, working in or out from the center, a strong, breathing
form can arise that is easily learned. Many such forms can become part of
their class repertoire and be used for warm-ups or small works in their
eurythmy performances.Working with poetry in this way not only allows
them to breathe harmoniously, but also strengthens their feeling and
knowledge of poetry. This is extremely important for the adolescent.
Some examples follow below.

Auguries of Innocence
(excerpt)

To see a world

In a grain of sand

And a heaven in a wild flower,
To hold infinity

In the palm of your hand
And eternity in and hour.

—William Blake

The form can start with unity and then divide into a polarity. It
can then be repeated with the first movement (allegro) from Robert
Schumann’s Faschingsschwank aus Wien [Carnaval de Vienne]. Music by
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Schumann is strong, romantic and very understandable when doing
eurythmy. The class should experience a strong polarity arising out of
the unity.

Climb the mountains and get their good tidings!

Nature’s peace will flow into you as sunshine into trees.

The winds will blow their own freshness into you, and the
storms their energy,

While cares will drop off like autumn leaves.®

— John Muir

Australian Prayer for Rain

Sweet rain, bless our windy farm,
Skipping round in skirts of storm,
While these marble acres lie
Open to the empty sky.

Buried deep the oaten grain
Awaits, as words wait in the brain,
Your release, that of dew,

It may make the world anew.

Sweet rain, bless our windy farm,
Stepping round in skirts of storm,
Amongst the broken clods the hare
Folds his ears like hands in prayer.

— David Campbell

Working with Polarities:
Heiterer and Elegischer Auftakt Forms
(The Merry and Melancholy Measures)

The adolescent has entered the world of the affective, emotional, or
“astral” life. She feels strongly the pull of polarities: joy/sorrow, sympathy/
antipathy, humor/sadness, weight/levity, ebb/flow, sometimes flitting back
and forth with lightning speed.These eurythmy forms are most engaging
and important for the ninth grade. In doing these two forms the students
can fully live into the swing of emotions in a conscious way, giving expres-
sion to their feelings and having them affirmed in the world by music,
poetry and movement. When introducing the forms, begin with the
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Elegiac form. It will take several lessons to teach, but be sure to end with
either the music or the arm movements from the Merry Measure to lift
the mood of the first form. As you work you can alternate between the
two, balancing the dynamics of these forms. The class will have learned
soul gestures in grades seven and eight and they can use them in these
forms now quite spontaneously. (You can interchange “yes” and “no™!)

Poem for the Merry Measure

Did you ever, ever, ever No! | never, never, never,
In your lief, life, loaf, In my lief, life, loaf

See a deevil, dievil, doval Saw a deevil, dievil, doval
Kiss his weef, wife, woaf? Kiss his weef, wife, woafl

PLATE 3
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This can be done with a full group (as drawn) with quick running steps.
You can introduce stops and reversals, which add humor and control.
The challenge becomes a matter of skill for the students, rather than
allowing them to just run away with the form.

Divide the class into closely spaced groups of four. Have everyone
work at the same time, as it is impossible to learn this by watching. Then
expand it by bringing them together as a whole group on a semi-circle
moving together.The form can be repeated with music; Scott Joplin’s Easy
Winners ragtime works well.

A poem which fits the melancholy mood is Robert Frost’s “Stopping
by Woods on a Snowy Evening.” Eric Satie’s Gymnopédies for piano suits
this form perfectly.

Stopping by Woods on a Snowy Evening’

Whose woods these are | think | know.
His house is in the village though;

He will not see me stopping here

To watch his woods fill up with snow.

My little horse must think it queer
To stop without a farmhouse near
Between the woods and frozen lake
The darkest evening of the year.

He gives his harness bells a shake
To ask if there is some mistake.
The only other sound’s the sweep
Of easy wind and downy flake.

The woods are lovely, dark and deep.
But I have promises to keep,

And miles to go before | sleep,

And miles to go before | sleep.

Both of these pieces work well with this form and introduce a
modern element into the pieces. Doing the form takes a long time, so
alternate the poem and music on different days when teaching both. Tell
the students to make it seem as if it were going on forever; then follow
it quickly with the Merry Measure to break the mood of everlasting
solemnity.
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Other poets that you may want to look into, who carry a musicality
in the words and images that sustain the mood, are Langston Hughes,
Emily Dickinson, and e.e. cummings, and surprisingly, nonsense poems.
The English Romantic poets have written many such poems; these are
a journey in themselves. See Molly von Heider’s books, Come Unto These
Yellow Sands and And Then Take Hands, for many more suitable poems.

The following poem by Percy B. Shelley moves from the somber to
the happy at the last moment. It can be experienced as the rays of the
sun coming through the clouds as it transforms from one mood to the
other during the course of the poem.This can be highly beneficial for the
teenager on the precipice between depression and delight.

Song
Rarely, rarely, comest thou (sorrow)
Spirit of Delight! (longing)
Wherefore hast thou left me now
Many a day and night? (question)
Many a weary night and day (sorrow)
"Tis since thou are fled away. (past)
How shall ever one like me
Win thee back again? (question)
With the joyous and the free ()]
Thou wilt scoff at pain. (sorrow)
Spirit false! Thou has forgot
All but those who need thee not. (I in negation)
As a lizard with the shade (consonants)
Of a trembling ledf, (consonants)
Thou with sorrow art dismayed;
Even the sighs of grief (sorrow)
Reproach thee, that thou art not near, (I don’t understand)
And reproach thou wilt not hear. (I in negation)

Let me set my mournful ditty

To a merry measure;

Thou wilt never come for pity,

Thou wilt come for pleasure;

Pity then will cut away

Those cruel wings, and thou wilt stay. (Yes)
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I love all that thou lovest, (love with L)
Spirit of Delight! (call)

The fresh Earth, in new leaves dressed,  (consonants)
And the starry night;

Autumn evening and the morn
When the golden mists are born.

I love snow and all the forms

Of the radiant frost; (consonants)

I love waves and winds and storms, (consonants)

Everything almost

Which is Nature’s and may be

Untainted by man’s misery. (weakness, negation, sorrow)

I love tranquil solitude,

And such society

As is quiet, wise and good

Between thee and me

What difference? But thou dost possess
The things | seek, not love them less.

I love Love—though he has wings, (love)
And like light can flee.

But above all other things,

Spirit, | love thee— (joy)

Thou art love and life! Oh, come, (call)

Make once more my heart thy home.

Although this poem has elevated language, sometime thought to be
beyond the ninth grader, working with the form will make it easier for
the student to understand and experience its power and many moods.

The Four Elements

This next poem introduces the four elements and the observing
human being in the center of nature. It can be brought in relation to
the History of Art block given in grade nine. Bring a picture of Giotto’s
Saint Francis and the Birds to class and discuss it with them. Such tangible
pictures awaken interest in the students, especially for students new to
Waldorf who are not familiar with art works or legends and thirst for
them. Time given to a review of such things is never lost, and review
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for long-time Waldorf students strengthens the memory and warms it
as well. This shortened version of the complete hymn is a plus, for the
complete hymn can be too extenuated for the students to sustain in
eurythmy.

The Canticle of the Sun
by Saint Francis of Assisi
(excerpt rendered by Molly von Heider)

Praise be to Thee, My Lord,

Thro’ our Brother the Wind

For air and cloud, for fair and storm weather

For thus Thou givest sustenance to all thy creatures.

Praise be to Thee, My Lord,
Thro’ our Sister Water
Useful and humble, precious and pure.

Praise be to Thee, My Lord,

Thro’ our Brother the Fire

By whom thou dost light up the Night
For fair is he, cheerful forceful, and strong.

Praise be to Thee, My Lord

Thro’ our Sister Mother Earth

Who dost support and govern and give to us
Diverse fruits and flowers and the green grass.

There are two groups in this form: One small group stands in
the center (standing as if in the monastery looking out to the circling
elements) and the other moves the four elements around the monastery.
The “monk” within stands in ‘Eh, reverence—and forms the gestures
within the rectangle of an imaginary window (soul space). If there are
four students in the center, each may face outward to one of the four
directions (north, south,and so forth).Those who are the elements move
freely and swiftly around the periphery. By giving the students a choice as
to which part they prefer, you will see the more active ones very happily
do the elements (like a breath of fresh air) and the quieter ones enjoy the
stationary part of the monk. After a time they might wish to exchange
parts.The inner group does the words “Praise be to Thee, My Lord” and
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then the outer group whirls along with “Our Brother the Wind” and so
forth. This dialogue echoes the “inner and the outer” forms done in the

fourth grade.

PLATE 4
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PLATE 5
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Another poem with which to explore polarities is Robert Frost’s
“Fire and Ice” This poem is straightforward and yet dramatic. The
students can readily create their own forms, based on straight and curved
lines or on the four elements.

Fire and Ice '°

Some say the world will end in fire,
Some say in ice.

From what I've tasted of desire

I hold with those who favor fire.
But if it had to perish twice,

[ think | know enough of hate

To say that for destruction ice

Is also great

And would suffice.

The Soul of Man

The soul of Man

Is like to water.

From heaven it cometh,
To heaven it riseth
Then returneth to earth
In timeless rhythm.

Wind is to wavelet
Tenderest lover.

Wind from the deep tears
Foam crested billows.

Soul of man mortal,
How art thou like water!
Fate of man mortal,
How art thou like wind!

— Goethe

Periphery and Center

Another way to work with the relation of periphery to center is
the figure eight form developed by Marjorie Spock. The students hold
copper rods in their right hands vertically, and the form is drawn as



GRrADE NINE 35

the students move. Marjorie developed a further or more intricate rod
exercise with this, but it is too difficult to describe in this text. | found
the simpler version worked with the ninth grade. Please see Marjorie
Spock’s numerous articles (Eurythmy Association Newsletter at www.eana.
org) on the four ethers and other principles of eurythmy, particularly to
read about the correspondence she found between these three forms
and four ethers.

I. It is moved first in relation to the
center of the circle. (Plate 6.1)

2. Next it moves along the
periphery. (Plate 6.2)

3. The focus expands to “extra
periphery,” moves towards the
center, loops the top half of the
eight over, and returns to the
periphery. (Plate 6.3)

This form fits well with the music

Prelude by Reinhold Gliére and the

following poem by Eleanor Treaves.

There is a path to the heart of things.
There is a gate to truth.

In morning light the way seems sure,
In starry nights the way seems clear,
In deepest love the way seems found.

Rod Exercises
Rod exercises help establish form,
rhythm and lightness in movement.
The element of copper enlivens and
refreshes everyone. Hands and fingers
are awakened, eyes focus, feet become
more conscious, people look into each
PLATE 6 other’s eyes and make silent agree-
ments (When do | throw?). Everyone
loves the challenges of these rod exercises. The seven rod exercises
are often especially helpful in early autumn. Rods exercises that involve
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throwing and moving around the circle work well to music by Handel
(chorus from Judas Maccabeus or others of your choice). The original
exercises are taught in eurythmy trainings, so are not reiterated here.
Many variations and extensions developed by teachers and students are
also available.

The following is a good opener at the beginning of the year. It has
seven phrases of six counts each and is done as a canon form. It can be
started in unison and then developed into six parts. (When it is done
in unison, the music is longer than the movements, so when the form is
completed the students can just wait in place until it ends. In canon form,
the music and the form work out perfectly.) The form, a contraction/
expansion on a circle, is by Willi Voldyk, with music by Jeanette Resnick.'!

The Sunburst
Standing in a circle the class makes seven movements of six steady
counts:
I.  Lower the rod held vertically from a position high above the
head to an angle of 30 degrees near the floor.
2. Walk six steps towards the center with the rod held at the
same angle.
3. Place the tip of the rod on the floor and lower the other end
to the floor.This will make a sunburst pattern.
4. Walk six steps backwards towards the periphery.
5. Walk six steps back to the rod.
6. Pick up the near end of the rod and quietly pull it back to the
periphery, leaving the point on the floor.
7. Raise the rod back up into the high vertical position.

Immediately repeat, now using the left hand to lower the rod.There is no
rest measure between the end and restart.

Other rods exercises that motivate and stimulate the students
include balancing the rod on the fingertip (vertically) or on the head
(horizontally) while walking. The group can make a very small circle, each
person holding her rod only with a fingertip as it stands vertically on
the floor. This makes a very small circle of rods. On the count of three
everyone lets go of her rod and catches the next one before it falls. There
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is a moment when all the rods will be standing without support in a
balance. Everyone likes to work at this; it brings the class together before
ending.

Rod Exercise - SUNBURST - in Six Counts
by Jeanette Resnick.
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Tone Eurythmy

Other important studies for grade nine are pieces in tone eurythmy.
They learn the tones and scales, intervals and chords; walk the beat,
rhythm and pitch; and perform simple pieces ranging from folk melodies
to the classics (usually piano music). Most important, however, they are
all learning the activity of listening, an invaluable ability. Make it a practice
to have the class sit quietly and listen to the whole piece of music before
they begin to work on it; they love this and the pianist does as well, for
so often she will be playing only phrases rather than the whole. Practice
listening to the tones, the intervals, the rhythm. Then do a simple but
important exercise that helps strengthen the ability to listen:

Everyone lines up at the back of the room facing forward. High C is
played.The students show it with the gesture.Then G is played (without
anyone saying what tone it is), and everyone must move their arms to
where they think that tone is in relation to the high C (halfway down the
space). Then E is played, and the students move their arms to that space.
The pianist then chooses tones to heighten expectancy as to which note
will be next. Have the students move to the place where the tone is.
(Middle C is in the foreground, G is the middle ground and all others are
between.) Those who cannot place the tone often follow the others and
soon their ability to hear the pitch and identify the tone improves. This
integration of space, movement, and visual sensing improves listening and
identification of tone as well as self-confidence. (This can also be done
during the grade six main lesson on sound.) It is a very harmonizing
activity, so much so that all eurythmy work after it flows easily and is
learned quickly.

The students can make up forms for other scales. A notebook is
handy to have from here on, in which to draw the forms and record the
scales if you have the class time.

NB: Orientation to front/side/back, and curve/straight can be
practiced with many pieces of music. A favorite is an excerpt from
Mozart’s Sonata in A Major, K233 1, First Movement, Variation 4. It can be
done with students arranged in three lines across the room and as many
in these lines as necessary. (Again, no one is sitting out.) Always follow
work with the elements of music with a piece of music, so the students
can move to real music and not just practice the movement exercises.
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PLATE 7

courtesy of Michael Leber

Geometric Forms

Geometric forms work on the feeling life of the teenager in highly
beneficial ways. They strengthen thinking and clarify the feeling life; they
are also very important for the social life of the class. In striving to master
them the students work on problem solving and sharing responsibility
with their classmates. They develop patience as they help each other
learn to move the forms.They can build up the forms (and relationships)
by first throwing copper rods on a line, a triangle, a square, a star, a
hexagon and a seven-pointed star. Usually class nine students can go as
far as the pentagram.Then they organize themselves on these forms and
move them to poems or music. Building rhythm and flow is essential.
First “follow the nose” and then move frontal. Clear, strong movements,
sustained or quick, and versatile in mood—this is the goal for class nine,
and all can be done with good humor!

The geometric forms worked on in grade nine are continued in the
upper grades. If they are mastered in grade ten, then the students have
the orientation needed for differentiated group forms in grades eleven
and twelve.The following pieces also work well with classes five and six:
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*  The star with the Inuit poem (Plate 2)

*  Musical star:an improvisation with alternating inner and
outer paths

*  Hexagon with poem

*  Squares and octagons with Schumann’s music
(Faschingsschwank aus Wien)

*  The figure eight and harmonious eight forms: See Reg
Down'’s write-up on building up the “Harmonious Eight”
in his book Waiting for Angels.

e Mozart’s Im Fruhling

*  Shelley’s “The Cloud”

Other suggested pieces for circle and geometric forms:

* Handel’s (major and minor) Sarabande, Larghetto

e Bach, Prelude #1,Well-Tempered Clavier

e Bach, Prelude in D minor

*  Bach, Partita (two or three concentric circles, high voice,

low voice, and rhythm)

*  Bartok, Children’s Pieces (walking and clapping the
rhythm)

*  Beethoven (melody, breath, major, minor and rhythm)

*  ).K.F Fischer, Preludio Arpeggiato (3-part / 9-fold walk)

Moving from center-oriented forms (such as the circle) to frontal
forms (forms facing forward) can be done in each class, beginning with
one and progressing on to a piece that the class can develop for presen-
tation.

A Class Project

To remedy imbalances Rudolf Steiner often encouraged teachers to
observe the children and to start “where they are.” This advice stood me
well in the fall of 1986, when a major hurricane barreled over Long Island.
School was closed, of course, but reopened the next day. (Hurricanes are
quick to move through and they leave sunny skies behind.)

That next day my first period class was the ninth grade. Right at
the bell, the outside doors of the eurythmy room (never used, as the
students always came through the building) burst open and the students
flew into the room, as if borne by the roiling energy of yesterday’s storm.
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| thought in a panic: What was | to do? They were carried on a wild wind!
The hurricane, of course!

So we launched into it, first a description of what everyone had
experienced: tree limbs down, a roaring wind, rain like daggers, trees
bending in half, television predictions of dire flooding, radio static crying
a “curfew” and everyone off the streets, curtains closed to protect from
flying glass, the eye of the storm passing over, the school untouched, the
streets washed clean!

Then the class unanimously agreed that we had to “do it” in eurythmy.
We began the reconstruction piece by piece. A small group of students
offered to write the narration; they would be actors sitting in from of the
stage, listening to the radio and giving the account of what was happening.
Seven girls wanted to be the hurricane, swirling counterclockwise around
a center, all the while moving from the left side of the stage (Africa’s
shores) to the right side (the Caribbean and the eastern coast of the
United States). They had to remain always as a periphery rotating around
the center, moving the gestures for “Gloria,” the name of this storm.The
girl in the center had to “hold” them together in a neat circle and still
move sideways. This was not easy!

The problem arose as to how they could show the geography of
the two coastlines of Africa and America. The boys got an idea, but they
wanted it to be a secret. (So be it, life is risky!) By now used to this sort
of thing, the accompanist began to create some music and asked for addi-
tional sound effects to augment the piano, so we added thundersheets
and bells—and had our score.

The class worked on it for three weeks: the narration, acting, lights,
music and sound effects, and costumes. An all-school assembly was on
the calendar and their work came to performance! The audience, who
had also lived through this, was delighted and roared in approval during
the final scene: The “coast of Africa” was a line of tall, straight boys clad
in brown tunics. As the storm whirled across the stage, they disappeared
stage right; moments later the storm approached stage left and the boys
reappeared out of the wings wearing red, white and blue! The humor of
this did not go unnoticed.

After this | could resume teaching eurythmy. The class had truly
breathed!



Grade Ten

Thou art not set in space
But space is set in thee.
If thou wilt but cast it out,
Thou hast eternity.

— Angelus Silesius

The second year of high school brings the students to a new level.
As sophomores they are able to think more abstractly than they could
previously. They are able to take on challenges in thought and reflect on
actions in new ways. They are interested in cause and effect and are at a
stage where they can now understand the concepts. They have mastered
the beginning of the high school work and are ready to go deeper in all
their studies, moving from the question “What” to the question “How.”

Tenth graders also study the history of the English language and
learn how our language has evolved and transformed. They see that
what was valid in the past may no longer be so. In chemistry they learn
the periodic table, about the essences of the elements and how these
behave. In the earth science block they learn about the movements of
the currents of water, river and oceans, air and weather. In literature
they take the journey of the Odyssey. In math they study geometry. We
can see how the curriculum brings their thinking into complexity and
movement. This works in them, and later in the eleventh grade, they will
develop the capacity to hold many different ideas or pictures at the same
time. Conversation with the students reveals what is living in their inner
life from their studies. One year it might be the Odyssey that especially
grips the class; in another it may be the currents of water and air. No
matter, this rich curriculum is an unending source of inspiration for the
eurythmy class.

In our eurythmy lessons we take the elements one at a time and
then begin to layer them into a whole. By taking bass, alto and soprano

42
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voices in tone eurythmy and holding their own parts in the choreography,
or by working with a poem that moves from a geometric form to a free
form and back again (such as the Destiny form), the students learn how
to do in movement what they will be able to do later in thinking, thus
actually laying a foundation for flexible and layered thinking. The work
in tone eurythmy and with geometrical transformations creates a space
and form to express imaginations.The interplay of imaginations from the
ancient world with geometrical forms strengthens their concentration
and orientation. It can also heal many social rifts in the class. It is strongly
social work and can help any new students feel part of the class.

The tenth graders begin a recapitulation of the history curriculum
(from lower school) by studying the cultures of ancient history: India,
Persia, Egypt, Greece and Rome.They have already revisited these in the
ninth grade in History through Art and in History of Drama main lessons
by establishing an overview of these great civilizations through their art.
They can see the sweep of vast epochs and now consider changes in
human consciousness.

Once | was asked to create a study (block) by integrating the
Ancient History main lesson and eurythmy. We studied the history and
did eurythmy to texts from each of the civilizations. It was important to
find an image in each culture out of which the eurythmy flowed.This one
image created the mood and held the study together.

One such image is the ideal of the holy man in ancient India; he was
at one with the world of the gods, living in the breath of God so that he
was sustained in the physical world. The physical world was only “maya,’
illusion or unreality for him, existence as if one were suspended within
the physical/spiritual world and sustained by the universe.The holy man
went to the forest and lived with the food that fell into his hands. In
ancient Indian art and sculpture the gesture of the hand is as if it touched
the “ring of fire” (the periphery); the hand is at a right angle to the wrist
and pressed gently outwards. All ancient Indian sculpture has this posi-
tioning of the hands and feet, reaching out to the periphery. Further, bells
and gongs led their listening out to the flowing of the cosmic sounding,
and they sensed being one with the Divine.
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Ancient India

In eurythmy the mood of India lives in the gesture for ‘Ah. This
movement streams to and fro from the periphery and is held in the
mood of wonder and longing to return to the heavens. In this gesture is
expressed their wish to return to the Golden Age, when men and the
gods co-existed as brothers in goodness and bliss. Stories from other
ancient cultures that exist today in tribes from Africa or South America
tell us that this closeness to the divine brings a social peace and happiness
unknown to modern cultures.

A note of warning: It is very difficult for tenth graders to sustain the
‘Ah’ gesture. They will become sleepy and bored if this is the opening
study. So begin the choreography in eurythmical movement, and, after
creating the forms with them and studying the period, ask them how this
longing to return to the spiritual existence can be shown in gesture.They
will have the opportunity to transform the movement upward, in feeling,
raised on the toes and streaming into the form of the ‘Ah. This activity
will open the way for them to easily find the gestures for the succeeding
epochs out of the mood of the times. It is an exciting opportunity for
them to use their intuitive powers and to integrate their knowledge on
a higher level.

Sanskrit Verse
Yasma yatam yagatzarvam
(Ah,Ah,Ah) U_uUuu_u
(Picture for speaking: sunrise)
Yasmin evah praliyate
(Ah, Eh,Ah,Ah, Eh) Uu_u_u_u
(day, animals, elephants, cobra)
Yenedam dhariyate

(Ah, Eh,Ah, I,Ah, Eh) Uu_uu_u
(moonrise, night animals)

Haivai tasmai
(Ah,Ah,Ah,Ah, I) _ _u_u

(water, animals, manatee, ocean)

Gnanad mano namach.
(Ah, O,Ah,Ah) u_u
(temples, pyramids, burial chambers)

End with I, U, A.
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PLATE 8
Notes and eurythmy from Hanna Kress
English can be done as well as Sanskrit.
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From Whom the whole world springs
To Whom it returns again

By whom it is surely sustained

To Him the Self who knoweth all

Be all honor.

—Translated by Virginia Brett

Mine eye is sun

And my breath is wind

Air is my soul

And earth my body verily

Who never have been conquered
Give up my life

To heaven and earth

For keeping.

— Satapatha Brahmana

The class can also create their own choreography for the following
creation legend from ancient India. This activity will allow them to
integrate their studies and learn on many levels. Each day they explore a
part of the legend and create a new form. The students can contribute
ideas for forms and gestures, such as “now a spiral, now straight lines,”
until there is a complete choreography.

The Creation and the Flood'?

In the beginning there was no life, no lifelessness, no air, no sky,
no sign dividing day from night.The universe existed in the shape of
darkness, wholly immersed, as it were, in deep sleep.Then the divine
Self-existent appeared with irresistible power, dispelling the darkness.
He who contained all beings shone forth of His own will.

Desiring to produce beings of many kinds, He created the waters
and breathed warmth into them. He placed His seed in them and that
seed became a golden egg more brilliant than the Sun. And in that egg,
He, Himself, was born as Brahma, the progenitor of the whole world.
He rested in the egg for a whole year.Then, by His thought, He divided
the egg into two halves. Out of these two halves He formed the heaven
and the earth; between them a middle sphere, the eternal abode of the
waters.
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By the breath of His mouth He created the gods who entered
the sky. And by breathing downward He created the demons, thus
separating good from evil, light from darkness, for with the creation
of the gods shone the day, and with the creation of the demons came
darkness.

Then for the sake of the prosperity of the worlds He caused the
priests to proceed from His mouth, the warriors from His arms, the
merchants from His thighs and, from His feet, those men who were to
labor as servants of others.

He then divided His own body into two parts, male and female,
and brought forth a son,Virag, who became the father of Manu and
was called The Child of the Sun, the First King of Men. To him Brahma
revealed the Sacred Laws as to how human beings were to live on earth.

Four great ages followed the creation of the world and of
mankind....

Building Meaning with Context

In order to do eurythmy successfully, high school students need a
context.The rule of thumb is that the teacher builds on what they already
know. This not only validates their knowledge and experiences, but also
establishes a common experience that forms the basis of their future
work.They love to return to favorite stories from the lower school—but
with the added element of perspective from their higher vantage point.
If there is a main lesson or special subject which covers a topic you are
going to draw from for eurythmy, wait until it has been introduced by
that teacher, or preface your presentation as an introduction to their
later studies with so-and-so. For example, in the Bhagavad Gita, Krishna
says:

Not wounded by weapons
Not wetted by water
Not seared by fire
Not dried by water
Not wounded

Not wetted

Not dried

Not seared

Such is the Atman
The divine inner Being
Forever and ever."
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Putting it in context is not only informative, but this may be the first
time a tenth grader hears of such a concept, so it makes for stimulating
discussion. Arjuna must go to war, but knows the enemy is none other
than his kinsmen. He would prefer not to fight his own clansmen. Krishna,
the God of War, appears to him and counsels him on the eternal nature
of the higher self.

After speaking the poem and having a discussion, the students will
have a relationship to the poem and will be able to help create the
eurythmy for it. Without this relationship their eurythmy work would be
imitative and uninspiring.

Ancient Persia

This is the period when, for the first time, mankind experienced the
earth as distinct and having gravity. The priestly caste led the people to
develop agriculture. New plants were developed and cultivated, and the
nomadic life gave way to an agrarian culture. Humanity experienced the
qualities of weight and levity, darkness and light, good and evil, peace
and war. Led by Ahura Mazdao, Zoroastra, their great leader, formed a
religion that embraced these polarities.

For the students, to make the experience of Persia concrete use a
copper ball and a rod.This helps create the feeling of working with instru-
ments to transform the world. The feelings for center and periphery,
curved and straight, and tools for building form are strongly established.
The students can feel themselves as creators with a measure of freedom
not experienced in the Indian epoch. Class ten students love working
with the polarities.

Molly von Heider’s book, Come Unto These Yellow Sands, contains many
suggestions for eurythmy for this time period, including the following:

Bare the Sun

Bare the sun Be aWarrior of the Light
To the earth, Love the earth

You, O, Human Being Into a radiant diamond
Are set between Transform the plants
Light and Darkness. Transform the animals

Transform your self.
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Note: In a variation of a form for this poem, each student holds a ball
and a rod, the ball in the left hand and the rod in the right, a physical
manifestation of the straight line and curve, which can inspire them to
make a form on their own.

PLATE 9
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Babylon and Egypt

The ancient Babylonian and Egyptian civilizations were another great
step forward in human consciousness and in practical skills of life on
earth. The Sumerians developed abstract writing and a lunar calendar.
They had a feeling for the universality of number, for example, the sky
god, Anu-the-Ruler-of-All was also known as the number 60!

The Babylonians and Chaldeans contributed greatly to the develop-
ment of the science of astronomy. The Egyptians extended this into the
development of measuring, mathematics and geometry. Like the Persians
who tilled the soil, the Egyptians farmed, but they had to measure their
field plots yearly after the flooding of the Nile.To do this they worked
from their knowledge of the stars’ relationships to points on earth, thus
discovering the laws of geometry.

The students now draw on their memory of ancient Egyptian art
and create a living tableau of figures flattened into the plane.They press
themselves against a wall and turn their feet in the direction they would
walk, lifting their hands in eurythmy gestures and then pressing them
against the wall. Not only is this fun, but they see and feel the quality and
effect of the plane.This understanding of the plane is evident throughout
the architecture, sculpture and pictorial art of ancient Egypt. The human
figures arise out of the plane in soft bas-relief, not yet into three-
dimensional space. The students can sense the powerful and practical
entrance into space needed when the three dimensions will all be
present, although not yet in perspective, foreshadowed perfectly in the
famous headdress of Tutankamen: The gaze is frontal, the headdress falls
at the side-to-side plane, and the face and stripes of the head covering
stress the (vertical) forward-and-back plane.

From Tableau to Improvisation

Another way to introduce the mood of Egypt is to ask the students
to take up poses they remember from Egyptian sculpture. Ask them to
form two lines (from upstage to downstage), each facing a partner, and
about four feet apart. They assume their postures and freeze themselves,
reminiscent of the great statues of Egypt, imagining themselves to be on
the banks of the Nile. Then in twos, the students walk down between,
imagining they are on a boat going down the river. They look to the right
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and left and observe the “statues.” When they reach the end they take
up a pose, the rest move upstage and regroup.The next pair then moves
“down the river;” and so on.

After everyone has had a chance to move, ask them what it felt like.
They will share the most surprising impressions! Out of these observa-
tions then ask:What is the gesture of Egypt? They will then discover the
‘U’ (00).This contraction of the body in space gives the mood of Egypt;
out of this mood the students can develop and discover gestures on
their own for the poems and geometrical transformations.

When doing the forms for these poems, use a musical accompani-
ment other than the piano, such as bells, Tibetan symbols, drums, wind
chimes or gongs.The students can help create the accompaniment. If the
piano or other twelve-tone instrument must be used, stay with open
intervals, the sixth or above the sixth.

The Egyptians learned how to measure. They used the abacus for
accounting for the grains and wines delivered to the mills and storehouses.
They dealt with the yearly floods of the Nile by inventing geometry; they
understood the plane. One can see this in the museum exhibits of the
activities of daily life, now a worthy subject for the artist/historian. By
using pictures and images from this time, the students can experience the
planar, the two-dimensional quality of eurythmy. This strengthens their
thinking and creates a full experience of the movement. Space becomes
a tangible, living experience.The human form, with feet planted firmly on
the earth, but the head still open to the starry sky, bespeaks the strong
connection to the world of spirit. The fact that the pharaoh was still
considered a god also supports this. The pyramid, although in triangular
form, is still a ‘U’ with its opening pointed to the Dog Star, Sirius. The
Egyptian concern for the preservation here on earth of life after death
raises questions about the afterlife and reincarnation. These are often
posed in the eurythmy classes because of the artistic, non-academic
format. By listening and attending to these ideas, students gain entrance
to learning in depth.

The contrast between the complexity of India and the simplicity
of Egypt is striking and worth exploring. Bring in pictures of their art
and architecture so the students have visual phenomena before them as
much as possible.They will be able to see that the ‘Ah’ gesture permeates
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Indian art,and the ‘U’ gesture is everywhere in Egyptian culture. Here the
exercise for Weight and Light is essential, as well as ‘E; ‘U’ and ‘Ah!

Poem from the Egyptian Book of the Dead
HE WALKETH BY DAY "

| am yesterday, today, and tomorrow.
The divine hidden soul who created the gods
And who feedeth the blessed.

| am the lord of the risers from death,
Whose forms are the lamps in the house of the dead,
Whose shrine is the earth.

When the sky is illumined with crystal,
Then gladden my road and broaden my path
And clothe me in light.

Keep me safe from the sleeper in darkness,
When eventide closeth the eyes of the god
And the door by the wall.

In the dawn | have opened the sycamore;
My form is the form of all women and men;
My spirit is god.

Greece: Freeing the Gesture

The study of the ancient Greek culture provides a surprising contrast
to the Egyptian culture. In order to introduce ancient Greece, help the
class recall what they learned about this culture in ninth grade.Then have
the students stand in the position of the Kouros.This is the same as the
stance of the ancient Egyptian statues with feet slightly advancing one in
front of the other, arms and legs parallel. The gaze is forward and both
heels are on the ground—with one major difference: The students are
now standing free in three-dimensional space! Another important differ-
ence, but subtle, is the wearing of the archaic smile, which Rudolf Steiner
suggested was an expression of the feeling of well-being in the body.

Now have them lift their back heel and see what happens in the
body. Again, a subtle shift, the shoulders and hips twist slightly and move
into a contrapposto position (the hips and shoulders are at opposing



GRADE TEN 53

angles). Then have them continue the twisting until they are bent way
over and can touch the raised heel with the opposite arm. They will
immediately realize the position in the Greek statue, The Discus Thrower.
Then have them quickly untwist and let the imaginary discus fly, ending
in a held gesture. Follow this with the question:What then is the charac-
teristic gesture of Greece! The ‘E, of course. And what is in it A sense
of freedom, of movement, of balance, and of self-consciousness. One foot
is raised into the air and freed from the ‘U’ of the earth, while the other
firmly supports the body on the ground.

The students can then work on the rhythm with poems in the
original Greek or in translation. Have them practice moving in a balanced
way through will, feeling and thinking, taking each sound gesture through
each zone. The dactylic hexameter may be difficult for them to walk;
a helpful picture to give them is of walking over hills and valleys as the
lyre singers must have done, stepping the lines, reminding themselves
what came next with each caesura. A good exercise is to lead the whole
class in this rhythmical walk, spiraling and snaking around the room, one
student reading or reciting the poem.

Stressing balance in rhythm, breathing in and out,and using the whole
body for gesture will lead the students to a breakthrough in which they
can experience total involvement and freedom within the movement.
They can experience the threefold human being, his thinking, feeling and
willing, and how these are expressed through the head, heart and limbs.
When they move, all these aspects of their being need to be involved.
Ask them how one can do this. For example, a form that continues this
rhythmical and balancing approach is the Threefold Eights (form for
Greek rhythms):

PLATE 10
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PLATE 1]
From Homer’s Odyssey

Translation courtesy of Michael Anderson
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Another example for hexameter comes from the Greek of Bion,'
around 100 Bc.

The Death of Adonis

Lovely Adonis is lying, sore hurt in his

Thigh on the mountains, (lemniscate)
Hurt in his thigh with the tusk, while
Grief consumes Aphrodite. (spiral out)

Slowly he drops toward death, and the

Black blood drips from his fair flesh,

Down his snow-white skin, his eyes

Wax dull ’neath his eyelids

Wail ah! Wail for Adonis! He is lost

To us, lovely Adonis. (spiral in)
Wail ah! Wail for Adonis! The Love

Respond with lamenting.

Another approach is to ask them what scenes in the Odyssey seem
particularly eurythmical to them.Ask them to choose the text and then
bring it to class and create a form for it. A popular choice is the scene of
the boat passing between Scylla and Charybdis. This passage lends itself
to a large group form with a central figure (which also can be done with
three), with the waves of the ocean and the unison of the rowers on
the boat moved by different groups. The form is a simple water form
repeated over and over on a large spiral pattern. Each student enters,
one following the other into the spiral and out, but on a counterpoint
with his or her neighbor. The waves become the prelude to the poem
and the form repeats at the end of the piece.We used Erno Dohnanyi
for the music for the waves, Postludium from Wintereigen, Op. 13, C major.
A large group can move water forms and spirals on the opening section
of this piece.

Forms and Activities for the Greek Period

I. Walking the hexameter on a lemniscate

2. Practicing the many rhythms of Greece using the copper rods for
emphasis

3. Incorporating the lyre with the poetry and movement
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4. Showing art works such as the Greek Sphinx, The Discus Thrower,
Kouros and Kourai, Winged Victory, and Zeus (I mounted enlarged copies
of these on poster boards and brought them to class.) These artifacts
enliven the lesson.

5. The triple curve, figure eights form to Kingsley’s Andromeda

A poem that ties the themes of ancient history and modern life
together is The Negro Speaks of Rivers by Langston Hughes (The Collected
Poems of Langston Hughes, New York: Alfred Knopf, 1995). It can be done
using the various styles of the epochs, the forms for the elements, or a
Dionysian form. The students relate strongly to the imagery and musi-
cality of this poet particularly.

Tenth grade is an appropriate time to introduce the special gestures
for English eurythmy (as opposed to German or American sounds), in
conjunction with the History of Language block. A good example for
consonants comes from Molly von Heider: (Plate 12)

Why is the wild wind-swept wave

Like a thief thirsting for earth,

Shifting the shingle, jogging and jousting,
Churning and charging hither and thither?

The students will have many questions about the formation of the
sounds and the particular characteristics of British English. There is the
influence of their island existence with the ever-present interplay of wind
and water. The focus is the transitions between the sounds, which leads
to a flowing, never resting impression. Done well, the movement looks
like the breezes blowing though the trees.

One class became so interested in the variations of language, sound
and gesture that they brought in translations of the Morning Verse in
different languages to try out in eurythmy.Working with style is appro-
priate in the tenth grade, but not in the earlier grades when sounds and
moods are taught in themselves without adding “style.”

Other themes appropriate for tenth grade work include more of
the slightly fantastical or legendary American tall tales and such stories
as Dickens’ Mr. Pickwick on the Ice. The Paul Bunyan stories are often a
quite welcome diversion and different kind of challenge for tenth grade
students. Many of them remember them from lower school reading;
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PLATE 12

this is important because the resonance of memory brings warmth
and fullness to their work now. These stories involve impossible scale,
and they stretch the imagination (for example, “How can we show
Paul’s toothpick the size of a pine tree?”) By asking the students to be
creative, they come up with solutions filled with imagination and humor.
The eurythmy becomes “quickened,” surprising and strong. The larger-
than-life American legends are funny and awesome at the same time.
They create a feel for the vastness of the new country and the resulting
movement is expansive, free and dynamic.
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Geometrical Forms

Central to the tenth grade eurythmy work are geometric forms, in
particular the TIAOAIT. When | first learned this indication, | shook in
my boots. How could a tenth grade sustain this silent form and be willing
to learn its symmetry? | was helped by Molly von Heider’s approach:
One simply teaches it and repeats it regularly in class. One will notice an
orderliness slowly arise in the thinking and the behavior of the students
if this is carried over a number of months.

The TIAOAIT form is a full, symmetrical development of form. It is
complete in all directions (up and forward, right, left, down and back) and
develops gesture fully in space and time. There are many approaches to
teaching this, but what | have found most useful is for the whole class to
step the patterns together to music in a slow rhythm.

The axis of the form becomes strongly visible when the whole class
walks the forms (without spirals) at the same time.They can see how the
front is “budding out” and the back supports and fills out the circle. Once
the ground form is clear, the students can go on to see how the spirals
are further elaborations on the unfolding of the form.They can see how
the horizontal is transformed into the vertical and then returns to the
horizontal dimension.

Rather than have the whole class repeat this form over and over, you
can challenge them by asking: Can you do this in complete silence without
looking at one another? (If you mention that in the future eurythmy
will be done in silence, they are intrigued). Or at the end of the class
ask, “Who feels they can do the TIAOAIT today?” Six volunteers could
perform it and the rest of the students can watch in silence, watching to
see if they are completely together and strong. A sense of satisfaction
always followed this. | was amazed at how long my classes would sustain
this activity; it was usually months.

Other teachers have done this form to music at eighth grade gradu-
ations and other festive occasions. | have found, however, that silence is
so rare in our world that it is essential to the experience of this form.
The students remark on how hard they have to listen, how they have to
feel the movement of the group and of their neighbors in order to stay
together. It is a triumph of the inner self to direct all outward movement.
This is 2 new idea to them, and by considering it they have a specific
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example of the autonomy and freedom of the self. This is yet another
example of the theme from the Bhagavad Gita of the undying self. For
some, this may be the first time they have met these ideas. They are now,
as the Greeks were, standing at the beginning of philosophy.

This form is in Annemarie Dubach-Donath’s book'¢ so | will not
repeat it here, only the drawing of the ground form. She also suggested
the poem Wonder at Beauty by Rudolf Steiner. Reg Down uses Pachelbel’s
Canon in D Major. Each piece changes the rhythm and mood of the form.

Although the power of the TIAOAIT form is particularly felt when
done in silence, here is a poem that works very well with it. The poet is
Dag Hammarskjold, who was the first Secretary General of the United
Nations. Many of his poems, found in the book Markings, resonate with
the high schooler who is also walking in uncharted lands.

The Road"”’

The road

You shall follow it.
The fun

You shall forget it.
The cup

You shall drain it.
The pain

You shall conceal it.
The answer

You shall learn it.
The end

You shall endure it.

Symmetrical Forms

Tenth grade students need to experience how forms are made.
Often they think it is just the creative whim of the teacher. When they
discover why the forms are as they are, they are freed from the experi-
ence of working from authority and begin to do eurythmy because they
can understand it and love it. | have found building up the lemniscate to
be an effective basis for understanding the dynamics of form. It shows
the inward tendency and the outer centripetal forces as they integrate
movement, and it is a strong individual and social experience.
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The Lemniscate

I. Stand on an imaginary circle at three o’clock. Extend your hand
to the center of the clock and move around it counterclockwise, focusing
only inwardly (about eight steps).

2. Stand at nine o’clock and move clockwise with your arms raying
out to the periphery.

3. Put the two forms side by side (this creates a lemniscate) and
move from the center of the left hand circle and then to the right. Follow
the inward movement and then open out to the tangential gesture.

4. Ask the students to show only the inward or the outward focus.
(This is almost a mime exercise. They must direct their movements very
consciously.)

5. Place nine students in a large lemniscate form, filling the room,
and have them move it all at once, crossing though the middle. If the
students have trouble understanding the transition to a whole group,
remind them that they do this as a warm-up in basketball practice. The
show at the Museum of Modern Art in New York City (summer 2007)
included this form crafted in a huge metal sculpture by Richard Serra.
Museum patrons walked this sculpture and some said they experienced
a kind of vertigo caused by the tremendous pulls of the centrifugal and
centripetal forces of the sculpture.

6. After they have this large lemniscate moving well, have the
students turn frontal.

7. Ask them where the vowel sounds would fit on this pattern (see
Plate 13).Try this.

8. Ask what colors would fit where.Try this.

9. Ask whether one side is like the major in music, the minor.Try this.

10. Do all sequentially.

This sequence involves focused thinking and intense will activity on the
part of the students. The overlay of colors, sounds and music lifts their
activity into a harmonious experience of strong feeling and expression.
Every class | have done it with is harmonious, energized and confident
afterwards. They no longer resisted eurythmy because they have contrib-
uted to it, understood it, and felt it. Their technique improved greatly and
they were now in control of graceful, expressive and strong movement.
It was theirs, not mine.
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PLATE I3

Understanding Symmetry

Symmetrical forms that are completely realized in space, i.e., where
there is “similarity of form on both sides of a dividing line or plane,” are
explored by doing “mirror” forms.These satisfy the tenth grade student’s
will to work with wholeness, and they enjoy doing these with partners
or in groups.

The next stage is to move in parallel forms,and a third stage is to move
in free forms (one part of the symmetry is visible, three parts, invisible).
The student can do solo forms only when the four-part symmetry has
been integrated into her understanding (hence the TIAOAIT). She carries
the orientation of front, back, left, and right within and does not lose her
way or become disoriented. Every movement is made in relation to an
axis of symmetry; every action is carried in relation to her center.
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Good forms for experiencing symmetry are the square and the five-
pointed star with two or three groups.The students can create the many
“ways” to move, each for their own group. One poem particularly apt
for work with the vowels and the five-pointed star is the Inuit “Song of
the Mountains” (see the ninth grade section). Robert Frost’s “Stopping by
Woods on a Snowy Evening” also lends itself well to this.

Crossing into other disciplines opens many ways for the students to
find relevance in the eurythmy work. This is addressed in greater detail
in the next chapter:“Kinesthetic Learning in Adolescent Education.”

Remember: Geometric forms are also important in grade nine and
should be part of their work.They give a sense of security, harmony, and
confidence.

Inspiration from the Sciences

Of great importance are forms of contraction and expansion. Again
a note from Molly von Heider: “All nature poetry can be done to
contraction and expansion forms.” | found this particularly helpful and
freeing and soon began my classes as | had seen her do, with such a
form to many different nature poems. Poets to look into are John Keats,
Percy Bysshe Shelley, modern American nature writers,and Robert Frost,
among many others.The students will develop a feeling for whether one
should “expand or contract” which will help them create the forms.You
will see how quickly they come into harmonious breathing when doing
these forms.

Hail! ye waves! Hail! seas unbounded.
By the holy fire surrounded

Water, hail! Hail! fire splendid!

Hail! Adventure rarely ended.

Hail! Ye airs that softly flow.

Hail! Ye caves of earth below.
Honored now and evermore

Be the elemental four.

— Goethe
The theme of Nature and the Human Being needs to be returned to
each year.The ninth graders may have visited this in American Literature,
in History of Art, and Drama, and in doing the Saint Francis prayer in
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eurythmy. In tenth grade they learn of the elements in chemistry and may
be reminded of the Greek philosophers’ findings that the four elements
permeated both the world and the human being. A prime moment
for bringing the elements, the Greek rhythms, and geometry into the
eurythmy class is when they meet the ideas for these elements in their
block on Ancient Greece.

The element forms of earth, air, water, and fire can be explored by
having the students find them manifested in nature. It took me many years
to find the element forms given by Steiner in their natural forms. Air was
the easiest, living as | did on Long Island and being able to observe the
looping of the birds in flight over the beach. Water was again self-evident
in the play of the waves breaking on the shore and the flow of a stream.
Fire was in the flickering of flames, but the salamander form was hard to
find. | finally saw it in England in a huge Saint John’s fire: the sparks zipped
up, rotated and fell before spiraling upwards again. Earth again seemed
easy, but the angles of crystals and pyrite did not show themselves in
action. One autumn day, however, | passed by a pond that was in the
process of freezing and on the skin of the surface were myriad angles
being etched right before my eyes.

Have the students look for these, either in photos or, better, in
artifacts or, even better, in nature. Have them bring these in and display
them for the duration of the study. You will find the students’ interest
will deepen and they will see the reality in the eurythmy as well. These
forms can be done to music (see list) or poems.They can be woven later
into poems and plays without having to reteach them.The students will
greet them like familiar friends.

Another example of interdisciplinary work in eurythmy and science
comes from Kristin Ramsden. She asked Kenneth Melia, the biology
teacher in her school, how the blood moves through the human heart.
He drew this form (Plate 14) and her high school group performed it as
a eurythmy form to this poem'® by Emily Dickinson:

The life we have is very great.

The Life that we shall see

Surpasses it, we know, because

It is Infinity.

But when all Space has been beheld,



64 EurYTHMY IN THE HiGH ScHooL

And all Dominion shown,
The smallest Human Heart’s extent
Reduces it to none.

Apollonian and Dionysian Forms

The tenth grade is an excellent time to work on the two streams
of artistic expression—the Apollonian and Dionysian modes.The former
can be seen as radiating from the periphery in towards the center, the
latter radiating from the center outward towards the periphery. In the
Apollonian forms everything relates to the Creator. In the Dionysian,
everything relates to the human being. While Apollonian expresses the
cosmic order, the laws of the universe as they radiate into language and
all human activity, the Dionysian gives expression to the human soul.
These two streams manifest in all the arts; one example is realism and
expressionism in painting.

P PLATE 14

Talking about these two modes and exploring the differences give
the students an overview and a sense of order. They gain confidence
and are often inspired to write their own poetry.To pursue this study in
eurythmy, the students enjoy doing the exercise just as Steiner suggested:
taking a poem and moving it first from the Apollonian point of view and
then the Dionysian. | would write out the basic forms on the board
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and then ask the students to choose which they wanted to work on
and create their own forms. After much discussion and practice, they
showed each other their work. Comments from those students watching
revealed their new understanding of how the artist chooses his starting
point and how different the results can be. Molly von Heider shared with
me this simple rendition (Plate 15) of these types of forms that is easily
remembered.

A crossover with the tenth grade History of Language course can
be made through working on the styles of epic, lyric,and dramatic poetry.
The epic lives within the realm of memory—of thinking; the dramatic is
embedded deep in the will; the lyric lives in the life of feeling. The English
teacher can provide short excerpts that can be worked on in eurythmy.
The sounds for the elements can be used with the alliteration in early
English poetry.

Air:rand h
Water: | and w;
Fire:f,s,c,h,d, b, p
Earth: g, d, k,t

An interesting note: Most often literature from the South (the
Odyssey, for example) stres